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Abstract. Medical English writing courses often fail to prepare students for the
genre conventions and communicative demands of authentic clinical
documentation. This article describes the design, implementation, and evaluation
of a task-based pedagogical sequence that guides learners from analysis of a clinical
case to production of a written medical report. The sequence integrates genre
analysis, language-focused input, scaffolded drafting, and peer/instructor feedback.
Implementation with a cohort of medical and nursing students suggests that
authentic, case-based tasks improve genre awareness, lexical precision, and
confidence in producing clinical documentation in English, while also surfacing

persistent challenges related to register control and hedging.
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AnHoTanusi. Kypchl MEUITMHCKOTO aHTJIMICKOTO SI3bIKa YacTO HE 00ECIeYNBAIOT
JIOJKHOM MOJITOTOBKY CTYI€HTOB K >KaHPOBBIM KOHBEHIIMSIM 1 KOMMYHHKATUBHBIM
TpeOOBAaHMSIM, TPEIBABIAEMBIM K BEJICHUIO AYTEHTUYHOW KIMHHUYECKOU
JIOKYMEHTAIMU. B JaHHOW CTaThe OMMCHIBAKOTCS MPOECKTUPOBAHUE, BHEAPEHUE U

OLIEHKA IeJaroruuyeckoi IociieoBaTeIbHOCTH Ha OCHOBe 3amaHuii (task-based
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approach), koTopas HampasiseT 00yYaIOIINXCS OT aHAIN3a KIIMHIHYECKOTO CITy4ast
K  COCTAaBJICHHIO  IHUCBMEHHOTO  MEIMIIMHCKOrO  oTueta.  JlaHHas
II0CJICIOBATEIBHOCTh OOBEAUHSIET B ceOe KAHPOBBIH aHAIW3, JTHHTBUCTHYCCKH
HampaBjiIeHHBIH  Martepuan  (iNput), mod3TamHOEe HAMHWCaHWE YECPHOBUKOB
(scaffolding), a Takke oOpaTHYI0 CBS3b CO CTOPOHBI CBEPCTHHKOB U
npemnoaBaTels. BHeapeHue 3TOro moaxoja B KOropTe CTYACHTOB MEAUIIUHCKUX U
CECTPMHCKHUX HAIpPAaBJICHHUN TMOKA3bIBACT, YTO AyTCHTHYHBIC 3a/JlaHUsl Ha OCHOBE
KJIMHUYECKUX KEHCOB MOBBIIIAIOT YPOBEHb MOHMMAHHS >KaHPa, JICKCHYCCKYFO
TOYHOCTh U YBEPEHHOCTh B BEJACHUU KIIMHUYECKOM JOKYMEHTAIIMH Ha aHTJITHHCKOM
SI3bIKE, OJTHOBPEMEHHO BBISBIISISI yCTOMYUBBIC TPYIHOCTH, CBI3aHHBIE C KOHTPOJIEM

SA3BIKOBOT'O PCTUCTPA U UCIIOJIB30BaHHUCM CPCACTB MOAAJIbHOCTH (XBI[)KI/IHFa).

Karw4yeBblie cJioBa: KIIMHHNYCCKas JOKYMCHTAaIM:A, rneaarornucckai
IIOCJICA0BATCIIbHOCTD, )KEIHpOBBIﬁ aHaJIu3, JHMHIBUCTHYCCKU HaHpaBHGHHBIﬁ
Marcpuaj, IIO3TAIIHOC HAIIMCAHHUC YCPHOBHKOB, 06paTHa$1 CBA3b CO CTOPOHBI

CBCPCTHUKOB, o6paTHa$[ CBA3b CO CTOPOHBI IIPCIIoaaBaTECIIsA.

Introduction

English for Specific Purposes (ESP) instruction in medical contexts has
traditionally emphasized vocabulary lists, grammar drills, and isolated reading
comprehension exercises, often divorced from the communicative tasks clinicians
actually perform. Yet medical professionals are routinely required to produce
written reports—discharge summaries, case reports, referral letters, and progress
notes—that demand precise terminology, appropriate register, and adherence to
established generic structures (Swales, 1990; Bhatia, 2004).

Task-based language teaching (TBLT) offers a framework for addressing
this gap by organizing instruction around meaningful, real-world tasks rather than

discrete linguistic items (Ellis, 2003; Nunan, 2004). When combined with genre-
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based pedagogy, which makes explicit the rhetorical structures and linguistic
features of target texts (Hyland, 2007), TBLT can help learners move from passive

exposure to active production of authentic medical writing.

This article addresses the question: how can a pedagogical sequence be designed
so that students progress systematically from analyzing a clinical case to producing
a written medical report that reflects authentic professional conventions? The
article describes the rationale, structure, and classroom implementation of such a

sequence, and reports preliminary observations on its effectiveness and limitations.
Methods
- Context and Participants

The pedagogical sequence was designed for an intermediate-to-advanced English
for Medical Purposes course, implemented with a cohort of 28 undergraduate
medical and nursing students (B1-B2 proficiency, CEFR) over a six-week module.
Participants had prior exposure to general medical vocabulary but limited

experience producing extended written discourse in English.
- Task Sequence Design
The sequence followed four stages, each building toward the final written task.

Stage 1: Case Exposure and Comprehension. Students were given an authentic
(anonymized) clinical case vignette comprising patient history, presenting
complaints, examination findings, and investigation results. Pre-reading tasks
activated schema (predicting diagnoses from symptom clusters), followed by

comprehension checks targeting key clinical terminology.

Stage 2: Genre Analysis. Students examined model written reports (case reports

and discharge summaries) corresponding to similar clinical scenarios. Using a
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modified Swalesian move-analysis framework, students identified rhetorical
moves (e.g., presenting complaint, history of present illness, assessment, plan) and
associated linguistic features—nominalization, passive voice, hedging devices

(e.g., "appears to," "is suggestive of"), and tense/aspect patterns characteristic of

clinical narration.

Stage 3: Language Focus and Controlled Practice. Targeted mini-lessons addressed
features identified in Stage 2: reporting verbs, modal hedging, sequencing
connectors, and abbreviation conventions. Controlled exercises (gap-fill, sentence
transformation, error correction) reinforced these features using sentences drawn

from the case material.

Stage 4: Guided Production. Students drafted a written report (discharge summary
or case report) based on the original clinical case, using a structural template
derived from the genre analysis. Drafting proceeded in two phases: an individual
first draft, followed by peer review using a checklist targeting both content
organization and language accuracy, then a revised draft submitted for instructor
feedback.

- Data Collection

Data sources included student drafts (first and revised versions), peer feedback
checklists, a post-task questionnaire (Likert-scale items on perceived usefulness
and confidence, plus open-ended reflection questions), and instructor field notes

recorded during classroom observation.
Results

Genre Awareness
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Comparison of first and revised drafts showed increased structural conformity to
target genre conventions: 24 of 28 students reorganized their initial drafts to follow
the standard move sequence (identification data, history, examination,
investigations, assessment, plan) after engaging in genre analysis, compared to only

11 students whose first drafts had spontaneously followed this structure.
Language Use

Revised drafts showed increased use of hedging devices and
nominalizations characteristic of clinical register (e.g., a shift from "the patient has
pneumonia” to "findings are consistent with a diagnosis of pneumonia™). However,
instructor feedback indicated that approximately one-third of students continued to
overuse categorical assertions in the "assessment™ section, suggesting that register

control required more sustained practice than the six-week module allowed.
Learner Perceptions

Questionnaire responses indicated high perceived usefulness of the case-to-
report sequence (mean 4.4/5 on usefulness items) and moderate-to-high gains in
confidence regarding producing similar reports independently (mean 4.0/5). Open-
ended responses frequently cited the genre-analysis stage and peer review as
particularly valuable, while some students noted that the controlled practice

exercises felt repetitive relative to the more engaging case-based stages.
Discussion

The findings suggest that anchoring the writing task in an authentic clinical
case, and making genre conventions explicit through guided analysis before
production, supports learners in producing structurally appropriate medical reports.

This aligns with prior work emphasizing the value of combining genre pedagogy
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with task-based frameworks in ESP contexts (Hyland, 2007; Tardy, 2009): explicit
attention to rhetorical moves appears to transfer more readily to learner output than

implicit exposure alone.

The persistence of register-control difficulties, particularly hedging in
diagnostic statements, points to a broader challenge in medical English pedagogy:
hedging is not merely a lexical feature but reflects epistemic stance and
professional norms around uncertainty and liability, which may require explicit
discussion of disciplinary culture alongside linguistic instruction (Salager-Meyer,
1994).

Limitations of this implementation include the small, single-institution
sample, the absence of a comparison group, and reliance on self-reported
confidence measures. Future iterations might extend the sequence to include
multiple case types (e.g., emergency versus chronic-care scenarios) to broaden
genre exposure, and incorporate longitudinal tracking to assess retention of genre

awareness in subsequent coursework or clinical placements.
Conclusion

A pedagogical sequence moving from clinical case exposure through genre
analysis, language-focused practice, and guided production offers a promising
framework for teaching authentic medical report writing. While learners
demonstrated improved structural conformity and lexical appropriateness, register
control remains an area requiring sustained, explicit instruction. Embedding such
sequences within broader ESP curricula, with iterative practice across varied
clinical genres, may further strengthen learners' readiness for professional written

communication.
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